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TEACHER-TRAINING IN THE
DEVELOFMENT OF FOREIGN-LANGUAGE TEACHING

ATMS OF PAPER

The main aims of this paper are:

1.

To give an exposé cf the nature, quantity and quality
of teacher preparaticn and teacher-training in Trinided
and Tobago with partiecular concern for teacher-training
and teacher preparation in and for the tesaching of

. foreign languages.

To draw attention to current needs snd igzues in the
area of temcher education, teacher preparastion and
teacher~training in general.

To congider what specific and specialized educsticn and
training for teaching foreign languages exiats.

To suggest poesible steps and strategies that might

be undertaken to educaete, train, re-train and prevzre
perszens to tesch foreign languages in Trinidad and Tobags.

TEACEER-TRAINING IN TRINIDAD AND TOBAGO

The general professicnal training cf the majority of teachers In

Trinidad and Tcbago is organized by the Ministry of Educaiion, Culiure

and Cammunity Development, and conducted at six (6) Teashers' Colileges

cver a two-year period.

Together they turn cut annuelly some six hundred and sixty (660)

teachers prepared for teaching mainly et the primary level.

Entry requirements

Ts enter the Tesching Service a person is required:
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to have passes in five (5) subjects at Crdinary lLevel.
Cne {.) of these must be a pass in Engiish Ilanguage.
A pass in a foreign language is not a pre-requisite;

he/she must register as a Teacher prospective;
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iii. he/she presents himself/herself for an interview by a
panel of officers of the Head Office of the Ministry of
Bdueation, Culture and Community Development; and

iv. he/she is then appointed on probation to a public school
gnd assigned to a class by the Prineipal or Vice-Principal.

It follcwas then that entry into the Teaching Service takes place without

professional orientation or training.

Admission to a Teachera’ College

The teacher walts his turn to be sent to s Teachers' College for a two-year
course of training. This usually takes place after he has been teaching for

three (3) or more years.

He is free to accept the opportunity extended to him for entry intc college

or poztpone it,

He may apply to go to a different college from the one to which he was

criginally assigned.

Initial Teacher~-Training at a Teachers' College is:

i. In-service training;

ii. Full-time training and education, divorced from the
respongibilities of being in charge of a elass;

iii. Student-teachers receive their full salaries during
their stay at college.

The Curriculum of the Teachers' Colleges

The following courses are compulsory for all student-teachers:

A. Education ~ 1. Pgychology and Sociology of Education
2. Philosophy and Practice of Education
3. Practical Teaching.

B. #L, Languege Study
5. Literary Studies
#6, Social Studies
T. Mathematics
8. General Science

C. #9, An Elective Subject chosen from the
mmber permitted by the syllabus and
offered by the College - Spanish and
French included.
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The abeve are pursued cver two (2) years and
assessed internally as well as externally by
a final written examination consisting of at
least nine (9) papers.

D. 10. Music and Mcvement
including Child Drama.
11. Art and Craft

are pursued for one (1) year only - The First Year.

The Diploms is awarded on & basis of course marks combined with

& pass mark in the finel paper in each subject.

Fereign Langusges at Teachers' Colleges

Though it is possible tc elect Spanish or French at Teechers' College,
in 19T4-1976 only three (3) students from cne (1) of the six cclleges rursued
Spanish Elective - i.e. less than 1%. All got distinctions from the Z975-T77
class, twenty one (21) students from a total enrciment ¢f seven hundred and

seventeen (T17).

Three (3) of the six (6) colleges pursued Spanish as an Eiective. Lesgs

than 3%. Five (5) cut cf twenty one {21) were awarded distincticnz.

Repcrt of the External Examiner

Spanish Elective 1977:-

"Performance in the Examination showed a relatively high degree
of consistency among the three (3) colleges offering students.

It is aiszs noteworthy, as a breskdown cof marks would indlicate,
that the students themselves perfermed quite conslistentiy from
the Oral Examinations through Papers I and ZT. TFaor examplie,
while they showed quick comprehension and spentanelty ¢f

response in the oral examination, there was & distinct

~imitation with regard to the range of structures and idiom

in the responses themselives. This was reflected in Paper T
{(English t¢ Spanish) where & knowledge ¢f word zrder and syntax
did nct realiy meke up for a lack cf basic morpholsgical patterns
such as the preper forms cof Demeonstrative Proncuna, Tense endings,
agreement cf Past Participles. There seems to have been a need
for greater pracitice in grammatical drilis. There appeared tc

be far toe much mutual interference between the tw2 langusges

in terms of basic things like orthegraphy, accentuation and
especially in the case of Paper II (Spanish to English) iiteral
transfer of idicm -~ this tec in the Essay question.”



ko

None of the Teachers' Colleges offer French. French was offered by
three (3) colleges up to 1970,

Reamsons for the decline of French and Spanish at Teachers' Colleges

1.

8.

Unaveilability of qualified, confident and competent teacher
educators. for teaching foreign languages. (Aspiring students
are often advised to find enother Elective).

Fewer students are electing subjects from the humanities.
Instead the trend is to elect one of the practical arts
and crafts, e.g. Home Economies, Handicraft, Agriculture.

Very limited opportunities to teach Spanish with college
gupervision since teaching practice is done mainly in primary
schocols where Spanish is not on the programme of work.

On graduation, even those students who have distinguished
themselves in Spanish have little hope of being absorbed

into the Junior Secondary Scheool to teach Spanish nor %o

receive further training in teaching Spanish.

Negative attitudes and blocks in Spanish zet in at the
Secondary School due in part to poor teaching end little
or no motivation.

Streaming at some secondary schools relegates the weaker
pupils to pursuing Spanish, the brighter ones to French.
Streaming may mske it impossible for a student to pursue
any foreign language at all.

There is a wider choice of subjects open to students at
G.C.E. '0' Level.

Change in philosophy behind the Elective subjects at
Teachers' Cclleges.

Before 1970, the Elective Subject was conceived as an academic study

intended for the personal development of the individual student, as distinct

from his professional development.

At present, greater emphasis is placed on methods of learning and teaching

the Elective Subjects.

N
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THE EXTENT OF FOREIGN-LANGUAGE TEACHTNG N
THE EDUCATICN SYSTEM OF TRINIDAD AND TOBAGO

Generally speaking, foreign language teaching beging at the post-

primary level of education.

Tn the 1960f's, Spanish was imposed on or introduced intc the post-
primery classes (Standards 6 and 7) of the then all-sge schocls with

little succeas,

The teachers were neither qualified nor prepared for the task, and
were therefore unable to cope, or to motivate the large number of pupilr

forming these classes, beyond a very limited period.

The text previded suggested the methods envisaged. Geners. cvercrowding
and sttemptes tc get pupils thrcugh the Primary Schesl-leaving Cerhificate
in Mathematics, English Language and a General Paper (No parer In Spanish)
made the attempt at Spanish-teaching abertive.

Thiz abcrtive attempt at teaching Spanish at the pest-primsry clazses
may not be withsut scme undentsble negative conditizpaelity of sbtiivdes 4o

Spanish~teaching.

Private Fee-Faying Preparatory Schcels

Spenish and French have been taught at some preparatery schei .-, (Note:
the designaticn is "preparatory” noct primaf_l:‘y)9 e.g. the Universi+ty -haff
Sekoni,  Children in attendance come frem homes with progressive profeszionals
and intellectuais. Scme of them began schooling cverseas, most mcve In a
gstimuiating social milieu in which fereign languages and zultures have a
real existence. Many of these children enter secondary schsols ianrinidada

Many do not. They ieave for achcols overseas.

Teachers of Forelpgn Langrages in Preparatory Schesis

Theoge zecured tc teach the language are frequentliy natlve sreakers
or perscns who have lived for scmetime in a country where th-: language
ig gprken. Many are voluntsry helpers, parent—teacher members; sume are
experienced teachers whc have opted out cf the public system; have resigned

from the teaching gervice but have retained a love for teaching.
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They are often mature persons wWith the courage of their convictions,
!
who have a clear notion of what they wish to do as their life's work. For
them teaching is either a hobby, & past-time, a pleasure, a diversicn.

Individual work is possible and practical.

1

As such their teaching stiﬂmlates learning, and the response received
is often much better in quality'that obtaeined in the public schools with

their greater numbers of learners.

Foreign-Language Teaching at the Traditional Five-Year Secondary Schools

By tradition, by design, and by virtue of the deployment of their
staff, the older secondary schools are free to offer a number of foreign

langusges, e.g. French, Spanish, Latin.

Many offer pupils two {2) modern langusages, others reserve French for

the more gifted and Spanish for those considered less able.

Early streaming sometimes mbkes it impossible for some students in the

Sciences stream to pursue a foreign language.

Teachers are seldom native Epeakersn Some are University gradustes.,

Some may be former students who have passed the subject at 'A' level.

Teaching methods in these schools are traditional, mainly indirect and

exam oriented. Language clubs are encouraged.

A few schools have a language laboratory.
|

Foreipn-Langusge Teaching:in Private Secondary Schools

Some of these schools offer both French and Spanish depending on the

staff available. Teaching methods vary from ultra-progressive in a few
schools, especially those ‘in which English may have to be taught to some
pupils as a foreign language, to the:nondescript, depending again < the
quality and the experience of .the staff. Salaries and conditions of work
for staff are often more exacting than in the larger secondary schoois that
are government-maintained or assisted. The school term may be longer than
that of the public school.
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"Commercial Schools" or Secretarial Colleges are mainly private
establishments. Some of them cater Tor Spanish-spesking students, mainly
from Venezuela, who have done English at Secondary Séhools, mainly by

traditional, indirect methods.

These schools offer English to the Spanish-spesking students as
g foreign language. Some offer Spanish tio their English-speaking students

toc.
Tutors are not professionally trained teachers.

Conversational and commercial Spanish is taught. Success achieved
is often due to strong motivation on the part of the student, smsll classes,
person to person relationship and the warmth and personal enthusiasm of

the individual tutors.

Foreign-Language Teaching in the Junior Secondary School

Spanish alone is offered to all students in the Junior Seccondary

Schools, three (3) times per week over a three (3) year period.

Junior Secondary School teachers of Spanish may be categorized

accordingly:

(a) Teachers with initial general teacher-training, with
Elective Spanish and/or 'A' Level Spanish plus additional
part-time training in Spanish prior to appointment to the
Junior Secondary School. One aspect of their training in
Spanish was the teaching of Spanish - theory and practice ~
with practice-teaching done under supervision.

Direct methods were advocated.

(b) University graduates with no prior professional training
nor experience in teaching /elass and with no training
in teaching Spanish.

{e¢) Ycunger persons with Advanced Level Passes in Spanish,
but with no professional training, no teaching experience
prior to appointment to the Junior Secondary School,
These are called Assistant Teacher ITT.

(d) University graduates with prior professicnal training
and experience teaching at Primery level. At the J.S.85.,
in addition to teaching Spanish, they may have the
additional responsibility of being Vice-Principal.
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Due to the various levels of preparedness, teachers of Spanish vary
considerably in their teaching competence., Differences in attitudes to

teaching are 4o be expected too.

Continuity and consistency of approaches to teaching Spanish is not
guaranteed where there is such a variety of levels. Concern for the results

of the l1k-plus examination helps to dull the edge of the teaching of Spanish.

In the first term, the children are quite eager to learn Spanish. It
constitutes a novelty for many of them at this stage. However, this early
enthusiasm fades because of the exigencies of the two-shift system, teacher
absenteeism aggravating shortages of staff, fairly large classes of L0 students
each, absence of any furtive materials for teaching and learning unavailability
of guidance from the curriculum supervisors, absence of a language room, the
difficulty of forﬁing language clubs due to the shift system - the rigid
timetabling.

In short, the teaching of Spanish at the Junior Secondary School is

"perhaps the biggest single problem concerning the teaching of Spanish.”

The approach to teaching is mainly archaic. Without adequate teaching
aids, the younger teachers scon tire of oral work, especially as this is

the only subject that they teach.

Because of the rigid timetabling and the single subject specialization
"in a1l areas, integrating Spanish with other curriculs arsas, e.g. Social

Studies, English, Music, is not an easy matter.'

Public expectation of the performance of the Junior Secondary School is
low. By expecting little from these schools, the public, including parents

help to de-motivate the pupils further.

The majority of children leaving the Juniocr Secondary Schools are

strangers to French and end up indifferent to or disliking Spanigh.

Spanish at the Senior Comprehensive School

Spanish is offered to all students at the senior comprehensive school.

French is offered only to those pursuing academic studies in the Humanities.



=G=

The Senlsr Comprehensive Scheols receive students mainly from
the Junicr Secindary Schools to pursue courses Tor a minimum of two (2) more

years or a maximum =f tfour (4) more years.

The wide range cf subjects offered their disenchantment with Spanish
gt the Junl:zr Se.ocndary level, and the fact that Spanish is compulsory,
gerves t¢ wmeke pupils rabte Spanish very poorly. It is sald that many are
refusing to turn up for Spanish classes at all, especially if those classes
are in the aftterncon. The most "Hestile" students are those in the

specialized sraft zsourses, as far as taking Spanish goes.

Teachers of Spanigh in the Senior Comprehensive Schools

These teachers are 2ll University Graduates in Spanish. Many have
had previous expérience teaching Spanish, many have not. Similarly, some

have had general prcfessional training as class teachers, some have not.

Special training in teaching Spanish is not widespread. The approach
to teaching Spsnish is generally traditional, with considerable anxiety

being experienced cver the forthecoming examinations, at the present time.

Equipment and aids

There iz previsicn for equipping these schools with language
laborstories. Hopefully, these will help to determine teaching methods

used.

French and the Senior Comprehensive School

For stadents taking the academiz course, French is offered as an

Elective. % <g an alternative to English Literature.

In as much as no French is offered at the Junicr Secondary Schools
which feed the Senior Ccumprehensive Scho-ls, students choosing French
must begin French at this scheocl, ard study it for four years. Few students

are so inclined.
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Foreign-L.anguage Teaching at the Tertiary Level

The Department of Msdern Languages of the University of the West

Indies, St. Augustine Campus, and the Extra-Mural Department, are the main

institutiona engaged in Foreign-Language teaching at the Tertiary Level.

Minimally inwvolved are the School of Education of the University of

+the West Indieszs and the Teachers' Ccolleges.

Spanish Courses are offered by the Department of Spanish, University

cf the West Indies, St. Auvgustine, cver a three-year period.

Year I s i)
i)

Year IT 2eifii)
iv)

v)

Year IIT  :: i)
vii)

viii)

ix)

x)

Methodolecgy and Staff

Spanish Lenguage - Pre-requisite
A-Tevel Spanish

History of the Spanish Language.
A-Level Spanish and O-Level Latin are
pre-requisites for this course,

.

Introduction to Spenish Caribhean Literature

Spanish Language II..
Hispanic Literatures of the XVIEE-and XVIIEll
zenturies.

The Modern Spanish Nevel.

Spanish-American Literature, 1920-1960.

. . th \ th .
Engaged Literature by XIX— and XX— Centuries,
Latin American Writers who have influenced
Cultursal Development.

Spanish Caribbean Literature II.

Spanish Language ITI.

With the language courses, an sudio-lingual appreach is used throughout.

Students are organized into small groups, and must do individual practice in

the language laboraitcory.

The staff includes a native speaker.



Discussicns on structures presented are conducted in Spanish.

Studentz are ts devote five hours per week to this course.

There iz ne end of course-examinaticrn az such, in the first year.
Instead asszessment iz cumulative and *ased on tests given at the end cf

each lessen or wnit. '
Other %*eaching strategies include:

-Mewberzhip in the Spanish Clud

~Chbiigation tc spend at lesst twe months in a Spsnish-
cpeaking country

-Students' exchange between the University of the West
Tndies, St. Augustine, and the University of Merida,
Venezuelis.

One nchable feature is that there iz no course dealing specifically
with methods and ztrategies of teaching foreign languages. This is not
reflected in the test of recommended beoks either. And yet a large
percentage cf the graduates seek and Tind employment in the teaching

service.

The School of Education

The Schocl of Education is responsible for sn In-Service diploma
programme., Students are in the main secondary scheol teachers whe graduated

from University scme five years pricr to entry on the course, at the least.

There is no end of course examination. Issues and problems in
education are studied by means of discussions, and guided reading and

study:; essay and papers are presented on problems surfaced.

A thesis cr extended essay on a topic of cheoice is presented at the

end of the course.
The apprsach may be termed - problem criented, he"istic and practical.
Pracztical teaching is supervised by staff tutors and conducted in

the worked class setting.

On an average, about 20 persons engaged in modern language teaching,

are selected for the in-service diploma.
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The programme has not won the approval of the Trinidad and Tobago public,
mainly because i* is a non-examination programme. However, those who take the
aourse g¢omplain of the strain of course work with which they must cope and

at the same time service their own classes.

Professional awareness and improvement is promoted by shared discussions
ot problems in teaching in general - methodelogy arises out of and is related
to the total education experience. Students are counselled, and they try to

implement techniques in teaching and re-teaching their lessons.

FOREIGN-LANGUAGE TEACHING AT TEACHERS! COLLEGES

Many teacher-educators hold a recent first degree in addition to a primary -
schocl teachers' certificate and/or a diploma in Education or a Bachelor in
Education. "A @isturbing number hold a first degree with a minimum of years
of proven competence as a classroom teacher." Others have teaching experience

from work in various types of schools in the system.

Some of the language tutcrs - i.e. of English and of foreign languages

have theoretical and practical training in the teaching of language.

All student -trainees receive instruction and get some practice in second

language teaching by the struetural spproach.

Those electing Spanish may or may not get further instruetion on methodology

depending on who is the tutor. A pre-requisite is an O-Level Pass in Spanish.

Az stated earlier, they get few opportunities to practice teaching Spanish

in a school setting.

In the firet year, 21/2 hours per week is allocated to Spanish, and in

the second year, about 5 hours per week.

Much time iz gpent on oral work - reading, conversation and diectation.
Small-group work is possible; student directed dictation is rotated;
conversation deals with current events, and profe351onal themes. Reasons
-for chco=1ng Spanlsh and the relevence of Spanish studies in Trinidsd and
Tcbago is esﬁabllshed by discussion, personal testimony, and a research

paper on some -aspect of life in Trinidad which reflects Spanish influence.
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Comparisczns and contracts with the course in Language Studles
(Engilzh Language) are -fhen pursued in discussizn and in wriiing.

Metheds cof teaching the student-teachers Inciide some dirsct snd
gome indirect apprrazhes, occasicnally a visiting native speaker is
engeged.

Szme attempt iz made to relate the ccurse 4o the Sscial Studies
pregrame

Students are intrcduced tc scme aspects of Spanizh-American Culture
€.8. —.terature, music, scng and dance. At the end cf the cocurse, all

students are mcre faveurably disposed to Spanish civilizaiticn.

CTHER FOREZGN LANGUAGES USED IN TRINIDAD AND TOBAGO

Eindi

rdi dlalect/s are spcken by rural East Indlans, and
uged 23 a medium cf eccrmuninaticn between friends ard
reatives (in a familiar setting.

It e semetimes used ag a barr.er to eccmwunlcation In
tre preszence of younger persineg, perE“nS 1 the zproeite
gex, and strangers to the leccal community.

Mesgt Hind? speskers understand English. and zan gpeak scme

ferm of English.

[
o
=]
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2, H1nd1 iz widely used cover the lceal radic shatizons In
"ecwitural and reiigious programmes"

3. Hindi is one cf the 1anguages of the Hindu religicn.
As such it Is uszed in primary and secondary schools
ron by Hindi dencminaticnal boards at morning and
afternsen assembly and during religicus instructicn
pericde,

S.me gchocie srend zome time reg.larly “eazhing element
<7 Hindi by traditicpal methoa--

4, Hindl =2 s Lwucgoage of the Hindu rellgizn sz used In
reiigious rituals connected with birsh, marriage and
death, cn scelal cucagicns llke wedding elebratizns
and the celsbrati-ns of festiwvale 1lke Dlvall,
Fhagwah, e*c.

5. Hindl iz keard via rencrds cof Indian scngs and tla the
thriving ‘ndustry In ndian Fiims.
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Arabic

14—

Individual students, some adults, some of secondary school
age, write Hindl exams at G.C.E. O-Level and A-Lewvel.

Loeal Hindu groups sponsor competitions and contests in
Tndian culture including essay writing in English o Indian
themes, oral Hindi, written Hindi, singing and composition
of bhajans, etc.

Children of school age, children at school and young people
are the main participants.

There are strong pockets of insistence that Hindi should
be an alternative to Spanish or should be an elective at
many more secondary schools in Trinided and Tobagc.

The teachers and the promoters of Hindi are in the main
pundits, some school teachers are involved as teachers and
as organizers. BStrong integrative motivation iz one factor
meking for successful learning of Hindi despite traditional
methods.

Modern methods and instruction in modern methods, books

and courses are available in small quantities through the
Indian High Commission in Port of Spain.

At the University Level, there is a vibrant militant

Hindu society. Similar societies exist at some Teachers'
Colleges.

Arabic is another langusge used in Trinidad and Tobage sufficiently

to warrant consideration.

1.

Arabic iz the sacred language of the Holy Koran and in that
sense of the worshipping Muslim community. Conversions to
Islam are proceeding apace.

The Iglamic Missionary zeal is promoted by the Islamic
Missionaries Guild through radio broadeasts.

Arsbic is used in family prayers and other public rituals
connected with death, birth, ete. Like Hindi, it is used
at assemblies in scheols run by Muslim denominations.
Current interest in Afro-Asian studies have given to
Arabic another lease on life.

As for Hindi, so far, Arabic promoters are not necessarily
trained teachers, though many teachers are involved in the
promotion.

Methods are traditional. The objective is to be able to read
and recite the Koran in Arabic.

Of lesser magnitude is the use of Arabic by members of the
Syrian-Lebanese community in familiar circles and in their

- ‘business places as a barrier to communication and to

understanding by strangers. -
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HOW IMPORTANT IS5 TEACHER PREPARATION

In Trinidad and Tobago, as in other parts of the Caribbean, it
is generselly agreed that teachers are crucial to any change of naticnsal
importance. Increasingly too, it is realized that teachers alone are

not responsible for changes in our societies.,

In the forew:rd to the New Primary Schosl Syllabus, Gomes
submits:-
"In the final analysis, one must face the inescapable
fact that the major instrument of change is the teacher,

whe must wnderstand not only what he is doing, but why
he is dcing it as well." 5/

According to Beddoe:~

"the most critical link in the system of education is

the system of recruiting and retaining high quality

teacher educatsrs .... The harvest that we reap through

cur schools will be enriched or impoverished to the

extent that we c¢nsure or do not ensure quality educatcrs.” €/

"in order to improve the standsrd of educaticn in Trinidad
and Tobago, teacher-training and the teaching profession as
a whole should be improved and ways be found of attracting
into it people dedicated to seeking the welfare of students",
was one of the recommendations of the "Valdez Repcrt". T/
What is true for education in general holds gsod for the teaching

of feoreign languasges as well.

It must be noted thkat with universal primary education, and the
thrust towards universal secondary education, more and more of their

lives in schocirucme, presided over by school-teachers.

Teacher2 as & becdy form the largest single griup of professional
workers in Tronidad and Tobago.

8/

"Eduesticn is the largest single industiy in our scoiety."=

Tescher-prepsraticn, quentitatively and qualitatively is therefore
of erucial and urgent Importance in naticnal develcepment, and for the

develcpment and Imprciement of foreign language iearning.
i T
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Teacher-Training for the Development and Improvement
of Foreign-Langudge Teaching

For the effective development of Foreign-Lenguage teaching in Trinidad
and Tobago, the training and re-training of teachers of foreign languages must
take into account muech more than merely making the foreign-language teacher

efficient in tesaching of s foreign language.

In my view, teacher training for effective foreign-languagze teaching
in our education system must address itself to generating and mebilizing support
from and through the training of all teachers in and for the primary level of

education.

Every teacher in our primary schools is a teacher of language. Our
teacher training programmes therefore must strive to meke 8ll our teschers
at primary level more effective teachers of language and more efficient users
of language. This will help to lay a better foundation for foreign-language

learning and teaching throughout the education system.

Teacher training for the development of effective foreign-language teaching
must be asccompanied by tesacher education that seeks to make all teachers
conscious of philosophies of development - human and material. Without this
philosophical under-girding, and accompaniment, foreign language programmes
will continue to meet-with unhealthy resistance both from other subject teachers
as well as from students. There are many persons who genuinely believe that
learning a foreign language is a waste of time; is an economic waste; is
detrimental to cur economic development, and is inferior to the pursuit of
science and teéhnology, especially at this time of feverish economic activity.
Many see it as a hallmark of colonial and neo-colonial metropolitan-oriented

citizens.

Teacher Training for effective foreign-language teaching must be facilitated
and support by and through a:meaningful social studies programme for all teachers
in training and.through an affective.and. effeetive programme. in the creative

arts., -

Ll



